OXFORD

UNIVERSITY PRESS

Effective Strategies to Support Learners
with Dyslexia in the ELT Classroom

Dr. Michele Daloiso
daloiso@unive.it

December 2016

SHAPING learning TOGETHER



Our roadmap! OXFORD

UNIVERSITY PRESS

Dyslexia
and EFL

Per
"'v‘}
W
." |.‘ ’ r ,‘,tf

" '9' ? c‘
Conclusions | ¢, gn:ras - '_,"'-' oo
¢ 5% xploring
.f > .
7 dyslexia
e ¥ia

- ot S mm T AY
Barriers & Ranider “h B

i 25k s ¥ : "= X DY
solutions ZE P ta Wi

- .2 P - ol
) 1B 4 AL [ ’-!{1)7, o "I’. M j:l
PEQEANSYCUYR y e g
JHVOR L E ot am Panipde’ ‘
H_(‘i SR AS LG . g A
flicass ae Vo

Gichanglo
L L) » o

2 Professional Development SHAPING learning TOGETHER



For starters... OXFORD
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NACLY/?

"Sorry to hear that you're dyslexic, Simkins...
er, how do you spell that?"
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The BDA Definition
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Dyslexia is a specific learning difficulty

that mainly affects the development of literacy
and language related sKkills.

It is likely to be present at birth

and to be life-long in its effects.

It is characterized by difficulties with phonological processing,

of skills that may not match up to an individual’s other cognitive
abilities.

[http://www.bdadyslexia.org.uk/dyslexic/definitions]
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1) Exploring Dyslexia' .
Key-issues: Phonological Processing

UNIVERSITY PRESS

* Learning to read requires phonological analysis — associate
letters to sounds, identify syllables, identify rhymes etc.

* Poor phonological processing skills lead to:
— Slow/imprecise decoding

— Difficulties in learning sounds in a foreign/second
language.
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1) Exploring Dyslexia
Key-issues: Working Memory

UNIVERSITY PRESS

* It enables us to hold visual/verbal information temporarily.

* Poor working memory leads to poor:
— reading sKills.
— comprehension.
— attention.
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1) Exploring Dyslexia d OxFORrRD
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Key-issue: ? Processing Speed

What do these tasks have in common?

Read out loud

Copy from the board
Take notes

Rapid naming

Count and clap hands
Sing and beat time

MULTI-TASK

Rl i

AUTOMATICITY
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2) Dyslexia and EFL OXFORD
Why is English so difficult?
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Fiﬂ&! Vou an '
come with us'

Jush shay quet!,

OXFORD
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2) Dyslexia and EFL
Why is English difficult? ‘7

1. Orthography
v Silent letters (walk, knight, leopard)
v' Same sound different letters (by, buy, bye!)
v' Same letters different sounds (club, tube, bury)

2. Phonology
v" New sounds, e.g. [0] three; [h] hi
v Stressed-time language
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2) Dyslexia and EFL a4 3 JP===3l OXIORD
Why is English difficult? | "

OPPORTUNITY FOR PRACTICE

by
&4 C /7'/4,

G
TOP-DOWN APPROACH ODS
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2) Dyslexia and EFL =5 3 y OXFORD
Why is English difficult?

THE LEARNING ENVIRONMENT

Formal Learning Environment
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3) Barriers and solutions g\ |
Classroom Climate ()¢

The thing that hurts me the most is that when we do
exercises in class the teacher wants them done in a flash,
but | just can’t keep up. Sometimes he gets angry with me
and just leaves me behind without helping me. He tells me to
ask my classmates, but they eventually lose patience too if |
ask too much.

(Marco, 14 years old)
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Let our differences make c
difference in the world

3) Barriers and solutions N ¢ OXFORD
Classroom Climate

1) Supportive feedback
2) Promote language learning diversity

v Learning styles awareness
v' Differentiation
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3) Barriers and solutions n I\l OXFORD
Teaching strategies: structure”

Lesson number .......cocvvvevennn..

Self-evaluation form

This is what we did This is what | feel | can do

®®O®

D Greet people

D Introduce myself
COMMUNICATION

\:| Ask people their name, age,
and where they are from

[ / | | N\
Supporting Learners with

Dyslexia in the ELT Classroom

14 Professic ~ VOCABULARY ["] Basic numbers (1-20) (DalOiSO, 2017, OUP)

" /

\:| The alphabet
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3) Barriers and solutions _”_lﬁ OXFORD

Teaching strategies: multisensory learning

+ Multisensory

O PICTURES

VIDEOS

COLOURS

MAPS

OBJECTS MOVEMENTS

HANDS-ON ACTIVITIES
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e v N
3) Barriers and solutions _“_lﬁ OXFORD

Teaching strategies: multisensory learning

Multisensory phonological work

Listen & jump / clap hands
Recognize the sounds » Read my lips

Listen and mime

Say & see
Reproduce the sounds Say & feel
Sing along

Touch & say
Associate sounds > Trace & say
and letters Join the dots



. e
3) Barriers and solutions "‘aC.CeSS\

Teaching material

OXFORD
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STAGE OF LEARNING TYPE OF INTERVENTION

[ CONTACT }<—< Adapt layout >

|

Rearrange
PROCESSING < language content

|

{ PRACTICE J<—< Rearrange >
exercises
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3) Barriers and solutions _f_t-'i"-ﬁl,ac(_QSS\

Teaching material

OXFORD
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Spot the l

<
task.
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3) Barriers and solutions
Teaching material

UNIVERSITY PRESS

ACCESSIBLE

EXERCISE

<GOA'—> SUPPORT

PROCEDURE INSTRUCTIONS
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| 49202 Leggie ascolta il brano. Decidi se le frasi sono T (true)
o F (false).

Hi = my name’s Molly. I'm from the UK. I'm 12. I'm in Year 8
at Kingsdown School in Bath. That’s my home town. It's in the
west of England. My best friend is Erin Sullivan. She isn’t British.
She’s from Ireland, but she’s in my class.

Molly is British.
Bath is in Ireland.

g L

1 Molly’s twelve.
2 Her best friend is English.

I'm a sports fan. My favourite sport is football and my favourite
team is Chelsea. My favourite colours are blue and white,

of course (naturalmente)! I'm into judo too! The name of my
judo club is Bath Judo Juniors. We’re fantastic! Erin isn’t in

the judo club - and she isn’t into football! Her favourite sport

is hockey.

b

A

3 Molly’s favourite sport is judo.

& Her favourite colours are red and white.

5 She’sin ajudo club.

6 Erin’s favourite sport is football.
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Teaching goal —
sub-goals

Procedure —
gradual reading

Instructions — In the
native language

Support — recorded
version.
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Our roadmap! OXFORD
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There’s nothing more unequal than the
equal treatment of unequal people OXFORD
(Thomas Jefferson)

FONVYTIL FONILLA
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Thank you for listening!

Michele Daloiso OXFORD
daloiso@unive.it

Daloiso M. (2017) Supporting Learners with Dyslexia
in the ELT Classroom, OUP (forthcoming).

DEAL Research Group: www.gruppodeal.it (English
and Spanish versions available by March, 2017)

https://elt.oup.com/feature/it/inclusiveenglish
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Thank you for taking part

We look forward to welcoming you to
more OUP webinars in the future

www.oup.com/elt/events

Professional Development



We value your feedback OXFORD

UNIVERSITY PRESS

OXFORD

UNIVERSITY PRESS

OUP Professional Development Webinars:
Feedback Survey
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To leave the session...

At the end of the session, the room is
closed automatically, simply close your
browser.

Professional Development



Reading

52/ Start thinking
What's a reality show?
What do you think happens in reality shows called
The World's Strictest Parents and Kid Nation!

1 Listen and read. Answer questions
1-3 for each programme,
1 How old were the young people on the
programme?
2 How long did they stay away from home?
3 In general, did they have a positive experience!?

2 Read the text again and answer the questions.

1 What type of teenagers did the TV company
choose for the first programme?

2 llow did their new “parents’ upset the British
teenagers?

3 How did the British teenagers” opinions change?

4 Did viewers like the first programme? Why!?

5 Who won 520,000 in each episode of the second
programme?

6 Why did some people leave the programme!?

7 What did critics think was negative about Kid
Nationd

ST (ETCATl improving your speaking skills

3 Studv points 1-4. Then revise the key phrases on

p.15 and do Ex.4.

1 Try to learn key phrases and use them when
you have an opportunity.

2 Listen carefully to other people when they
speak. React to the things that they say.

3 Use English to start or continue a practice
exercise, Read each question aloud and say
"What do you think about this ene?” or “What's

Harsh reality:

The World’s Strictest Parents (UK)

For this programme a TV company sent young
people with discipline problems to different
parts of the world, where they lived with
families with very strict parents, The first
episode followed two British 16 year-olds who
never listened to their parents at home. For the
programme they stayed with a family in Alabama
in the USA for a week. The parents were kind
but strict. They didn’t allow smoking or bad
language in their home, and they often checked
in the teenagers’ bags for cigarettes. They also
listened to the songs on the youngsters’ MP3
players to see if they contained bad language,
and they checked which websites their guests
used. At first the two teenagers were shocked
and angry, but by the time they went home at
the end of the week they respected their new
‘parents’ for giving them rules, and when they
arrived home they behaved better than before.

Ld

Y Kid Nation (USA)
B The first episode of Kid Nation introduced teams

: of young people between the ages of 12 and 16.

They lived and worked in an abandoned town for

[-' forty days, and the aim for the participants was
| to organise their life there and to survive without
= adults. Cameras followed them as they cooked,

cleaned, worked and made decisions about rules.
There was a prize of $20,000 for the person who
helped most in the town in each episode, and
there were also three extra prizes of $50,000 in
the last episode. Some participants didn't like

it and went home because they were lonely or

Sample pages from English Plus Pre-Intermediate * Unit 2 pp. 16-17

teenagers in reality shows

Grammar
Past simple

7 Study the examples and complete the rules,

They staved with a family in Alabama.
They didn't allow smoking.
Did viewers like the programme!

__7 Rules
+ most regular verbs: base form + !
e + base form

7 + hase form

P Grammar Bank pp.86-87

8 Tick (v) the correct sentence/question and
correct the mistakes in the other sentences.

[ not see that programme.

What had he for breakfast?

The viewers knowed the answers.

He didn’t enjoy the experience.

Did she visited the USA?

6 What programmes vou did watch?

Ul o W b =

9 Complete the text with the correct Past simple
forms of the verbs in the hoxes.

not complain put  have film
Reality Cats
n ane American reality show the participants were
cats, A TV company ! ten cats in a sma
house and 2 NET W M Most
of the cats were happy and they 2 hey
4 cod food and a lot of toys

not win not play evict become
twvery day the public * a cat, One cat,
for example. ® with the toys, so he was

unhappy, but most of them were positive about
the experience because they learned a lot and

felt independent. Some journalists criticised the
programme because it exploited young people but
others said that it was a good education for them.

nexts’
4 Try to continue the conversation or discussion.

4 In pairs. Ask and answer the questions. Try to
usc the tips from Ex.3. P T

evicted, The last cat 7 a prize, but after

the show the cats @ famous

10 Write questions. Then ask and answer in pairs. T

> make/breakfast/this morning? What...?
A [id you make breakfast this morning?

" - . 'Y’ -
1 Which of the programmes do vou think sounds i b:;' d'f'j .
more interesting? hat did you make?
2 Do you think the programmes were cruel? 6 Add these verbs to the table in Ex.5. Then check B | made some toast.

3 Why do peaple like reality shows!? yvour answers in the irregular verbs list on 1 watch/TV/last night! What._.?
hich reality shows wou like islike? = : .206-207. 2 go/heliday/last vear? Where. .?
4 Which reality shows do vou like or dislike? R A A regular/irregular verbs pp go/holiday; \ ’ 1
Why? = become Kknow record have  do 3 meet/friend/last weekend? Who! !
5 Would vou like to be in one? Why?! 5 Complete the table with the Past simple forms complain  speak write argue 4 argue/parents/vesterday? Why...:
of verbs from the text. 5 play/video games/last week? Which...?
Regular verbs (-ed) Irregular verbs (not -ed) 'ﬁ Fast finishers
we o lived send o sent ' Write a Past simple sentence for each verb in Ex.6.

-"" 1 —r
m \) Pronunciation 2 P Workbook pp.112-115



Sample of reading text adapted for dyslexic students

Eng

Read and listen.

Harsh reality: teenagers in
reality shows

The World’s Strictest Parents (UK)

For this programme a TV company sent young people with
discipline problems to different parts of the world, where they
lived with families with very strict parents. The first episode
followed two British 16 year-olds who never listened to their
parents at home.

For the programme they stayed with a family in Alabama

in the USA for a week. The parents were kind but strict. They
didn’t allow smoking or bad language in their home, and
they often checked in the teenagers’ bags for cigarettes. They
also listened to the songs on the youngsters’ MP3 players to
see if they contained bad language, and they checked which
websites their guests used.

At first the two teenagers were shocked and angry, but
by the time they went home at the end of the week they
respected their new ‘parents’ for giving them rules, and when
they arrived home they behaved better than before.

Popularity: ©©©©

Viewers’ opinions: Good programme. Interesting to see the
difference between different cultures and values.

sh plus Pre-Intermediate = Unit 2 pp.16-17 o Dxford University Press PHOTOCOPIABLE

English plus Pre-Intermediate = Unit 2 pp.16-17

Download adapted reading texts from the Espansioni website for your coursebook - www.oup.com/elt

Kid Nation (USA)

The first episode of Kid Nation introduced teams of young
people between the ages of 12 and 16. They lived and worked
in an abandoned town for forty days, and the aim for the
participants was to organise their life there and to survive
without adults.

Cameras followed them as they cooked, cleaned, worked
and made decisions about rules. There was a prize of $20,000
for the person who helped most in the town in each episode,
and there were also three extra prizes of $50,000 in the last
episode.

Some participants didn’t like it and went home because
they were lonely or unhappy, but most of them were positive
about the experience because they learned a lot and felt
independent. Some journalists criticised the programme
because it exploited young people but others said that it
was a good education for them.

Popularity: ©©©

Viewers’ opinions: Interesting, but situations were stressful
for some of the participants.

Oxford University Press PHOTOCOPIABLE
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